
The Linguistics and Knowledge About Language in Education (LKALE) SIG welcomed 25 

participants from a wide range of backgrounds to its second Spring Meeting at Sheffield on 

May  15th 2017. The theme for the day was Approaches to teaching grammar and 

knowledge about language.’ It built upon the two key themes identified at last year’s 

meeting:  

1. Metalanguage and its transference to classroom contexts 

2. Ways to affect practice and influence policy 

 

The day was divided into four sessions, each of which considered a different approach to 

teaching grammar and knowledge about language. There was plenty of scope for discussion 

and networking.  

The first session was A Foundation for teaching: Cognitive linguistics as a tool to ‘think 

with’ in the classroom, given by Marcello Giovanelli (Aston) and Jessica Mason (Sheffield 

Hallam). Cognitive linguistics offers a radically different way of exploring the relationship 

between thought and language from traditional and functional approaches to language. 

Despite the fact that it has gained considerable status as a pedagogical tool in an L2 context 

(e.g. Littlemore 2009; Tyler 2012), its use in developing L1 learners’ abilities to explore 

grammar and meaning has so far been undeveloped.  Their talk  built on Halliday’s (2002) 

notion of ‘grammatics’ to examine how teachers may use knowledge about language ‘to 

think with’ in designing classroom activities. Providing an overview of the parameters of 

cognitive linguistics and its pedagogical potential, they drew on their own research 

(Giovanelli 2014, 2017; Giovanelli and Mason 2015; Mason 2014; Mason and Giovanelli, in 

press) that explores the application of cognitive linguistics in context of studying fiction in 

the classroom. In doing do, we argue that the opportunities offered by what we term a 

‘cognitive grammatics’ represent a rich and plausible pedagogy for the classroom teacher.  

   

References  

Giovanelli, M. (2014) Teaching Grammar, Structure and Meaning. London: Routledge. 

Giovanelli, M. (2017) ‘Readers building fictional worlds: visual representations, poetry and 

cognition’, Literacy 51(1) 26-35. 

Giovanelli, M., and Mason, J. (2015) ‘‘Well I don’t feel that’: Schemas, worlds and authentic 

reading in the classroom’, English in Education 49(1): 41-55. 

Halliday, M. (2002) ‘On grammar and grammatics’ in J. Webster (ed.) On Grammar: Vol 1 of 

the Collected Works of M.A.K. Halliday. London: Continuum: pp. 384–417.  

Littlemore, J. (2009) Applying Cognitive Linguistics to Second Language Teaching and 

Learning. Basingstoke: Palgrave Macmillan. 

Mason, J. (2014) ‘Narrative’, in P. Stockwell and S. Whiteley (eds), The Cambridge  



Handbook of Stylistics. Cambridge: Cambridge University Press, pp. 179-95. 

Mason, J. and Giovanelli, M. in press. ‘‘What do you think?’ Let me tell you: Discourse about 

texts and the literature classroom’, Changing English.  

Tyler, A. (2012) Cognitive Linguistics and Second Language Learning: Theoretical Basics and 

Experimental Evidence. London: Routledge. 

The second session was Data-driven language learning and teaching: a corpus perspective 

given by Vander Viana (Stirling). Corpus Linguistics has revolutionized the way we 

conceptualize and describe language. In relation to grammar, corpus investigations have 

allowed us to differentiate the grammar of spoken English from that of written English (e.g. 

Carter & McCarthy, 2006; Leech, 2000; McCarthy, 1998) as well as to identify the 

grammatical features of specific discourses such as newspaper and academic (e.g. Biber et 

al., 1999).  

Corpus Linguistics can be fruitfully applied to a number of areas such as forensic linguistics, 

lexicography, stylistics and translation (see Lüdeling & Kytö, 2008, 2009; O’Keeffe & 

McCarthy, 2010; Viana, Zyngier & Barnbrook, 2011). In his talk, Vander focused on the 

application of Corpus Linguistics to language learning and teaching, which has received most 

attention to date (e.g. Flowerdew, 2012; O’Keeffe, McCarthy, & Carter, 2007; Timmis, 2015). 

While Corpus Linguistics has changed the production of reference materials (e.g. 

dictionaries and grammars), its actual implementation in the language classroom has lagged 

behind.  

Drawing on John’s (1991) concept of data-driven learning and the positive research 

evidence for its use (Boulton & Cobb, 2017), Vander suggested that we should engage in the 

implementation and evaluation of data-driven language learning and teaching. There is still 

much ground to be covered in relation to the integration of Corpus Linguistics in the 

language classroom. This is true in contexts where English is a foreign language and 

especially in those where it is a taught as a first language. This pedagogical and research gap 

should be explored by practitioners and researchers in the near future, and may provide us 

with a way to address some of our current educational gaps in literacy and numeracy.  
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Lüdeling, A., & Kytö, M. (Eds.). (2008). Corpus linguistics: An international handbook (Vol. 1). 

Berlin: Mouton de Gruyter. 
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The third session was An SFL approach to grammar and knowledge about language  given 

by Lise Fontaine (Cardiff). In her talk, Lise  evaluated approaches to grammar and knowledge 

about language from the framework of systemic functional linguistics (SFL). In doing so,  she 

addressed the following three areas. First, what assumptions underlie the SFL approach to 

language development and how language and knowledge are related to each other within 

the theory. SFL’s view of language as social semiotic is presented in terms of learning 

through language and learning about language. Second,  considered the development of SFL 

together with its (in)compatibility with other theories of language and language 

development. In particular, it is worth drawing attention to the significant overlap with 

Vygotskian approaches to language and the potential for complementarity with cognitive 

linguistics. The final part of the talk  reviewed some of the current research within SFL on 

the development of subject knowledge and learning alongside language development.  

The fourth session was a change from the published programme. Charlotte Kemp 

(Edinburgh) was due to give a talk on The development of cognition about grammar but 

had to withdraw due to illness. In her place, Nick Moore (Sheffiled Hallam) gave a talk on 

Genre pedagogy, providing an overview of its development in Australia, particularly 

Southern Australia, USA and the UK.  

The SIG held its AGM at the end of the day (minutes attached).  



 

 

Discussion at the end of the day focused on taking forward the two key themes of the SIG:   

1) Metalanguage and its transference to classroom contexts.  as identified last year, 

metalanguage will vary depending on level and purpose, e.g. for those studying a language, 

for those learning maths in school, for those learning to reason at primary school. Those 

present agreed that linguistic theories drawn upon in relation to  identifying metalinguistic 

terms used in a pedagogic context should not be confined to any one or privilege any one 

over others. The overriding criterion is that of  application in a pedagogic context. To that 

end, future events will work towards identifying principles for the construction of a 

pedagogic grammar relevant to context that comprises a hybrid metalanguage.  We 

continued looking at examples of ways in which CPD programmes for teachers can be set up 

and delivered to raise language awareness. We continue with our aim of establishing 

regional clusters of activity such as The Literacy and Language Awareness in Education 

Network for Wales  http://blogs.cardiff.ac.uk/digitalwriting/. We also aim to co-ordinate 

resources for schools/colleges on our web page: everything from links to other professional 

organisations to research reports to worksheets, from work on MFL to speech therapy.   

2) Ways to affect practice and influence policy. We seek to empower teachers with 

confidence to handle relevant focus on language in their educational setting, We seek to 

empower teachers with literacies for assessment of language - particularly understanding 

issues of progression and therefore planning for academic literacy development to be 

integrated into content teaching across all primary and secondary key stages.   

We seek to influence policy by keeping an eye on the media and government 

announcements concerning curriculum and exams, networking with professional bodies 

working in educational linguistics such as BAAL, CLiE, NATE, ALA and the LAGB Education 

Committee, and responding to any consultation opportunities. To that end, it is planned 

that one of the foci for next year’s SIG event is on influencing policy.  

As this report shows, applied linguists have plenty of practical knowledge about language 

and its role in the construction of knowledge that can be applied to educational settings.  

Come and join us at our forthcoming annual Spring SIG meetings.  

 

Is there one coming to a venue near you?    2018 - Aston  

2019 – Oxford  

2010 - Liverpool  

The LKALE SIG Committee: Urszula Clark,  Vivienne Rogers, Lise Fontaine, Charlotte Kemp, 

Sally Zacharias.  

http://blogs.cardiff.ac.uk/digitalwriting/

